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Abstract— The current study sought to identify the request strategies used by EFL native-Arabic speakers 


in Arabic natural situations and also to identify the request strategies used by EFL native-Arabic speakers 


in English natural situations. And in more depth vein, it tried to shed light on role the environment of 


learning English, socio-cultural differences, human mentality and requesting transferring in requesting. 30 
EFL Arabic lecturers and 30 ESL Arabic lecturers at Prince Sattam bin Abdulaziz University completed 
Discourse Completion Test (DST) consists of 12 written context situations (appendices I and II). The 


finding revealed that both EFL and ESL use conventional indirect request strategies more than direct 


request strategies which in turns are used more than non-conventional requests strategies either in Arabic 


or in English situations. Moreover, it appears to assume that human mentality and socio-cultural 


differences affect more the strategies of requesting. 


Keywords— Pragmatic competence, communication strategies, requests, pragmatic transfer. 





I. INTRODUCTION 


The interest in the pragmatic aspect of linguistic 
investigation especially in the field of foreign language 
learning and teaching was definitely accumulating during 
the last two decades [26]. This leads to the theoretically or 
practically to investigate various pragmatic issues such as 
the notion of communicative competence, the distinctness 
of communicative competence and linguistic competence 
and also the ability of non-native speakers to communicate 
appropriately in certain situations [14]; [9] and [18]. As a 
consequence, communicative competence is a vital 
condition to guarantee successful interaction between 
speakers and to avoid miscommunication. 


In light of the significance of Communicative 
Competence (CC), it has been receiving plenty of efforts to 
define by theoreticians and researchers [11], [12], [20]). 
As one of the seminal models of determing 
Communicative Competence, [6] 
communicative language model into two branches; 


classified 
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pragmatic and organizational model. In which, the 
pragmatic competence refers to the sociolinguistic and 
illocutionary adequacy while the organizational 
competence deals with speaker’s knowledge of syntax, 
morphology and grammar. As a new model, [25] views 
Communicative Competence (CC) as the speaker's 
capability to employ all of speech act strategies. She 
suggested five intrinsic parts of competence listing as the 
following: interactional, linguistic, formulaic, strategic, 
discourse, pragmatic and sociocultural competence. For 
the sake of study, the interactional competence comprises 
conversational and action competence which focus on the 
speaker's knowledge of cultural-norms and conventions in 
producing and perceiving speech act and also how to 
establish the ability to opening and closing conversation. 


In fact, the literature about the interactional 
competence states that it is not universally identical, but 
the fact is that the recognition of speech act varies from 
language to another. As a result, it is crucial for speakers 
to grasp the cultural norms and conventions of the target 
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language in order in purpose of achieving successful 
communications. More specifically, acquiring Request 
Acts as a part of speech act are necessary tools for native 
speakers and non-native speakers of language to do well in 
their everyday communications [11], [27]. The current 
study attempts to contrast the request strategies that are 
used by EFL/ESL native speakers of Arabic in Arabic 
situations and in English situations in order to determine 
the aspects of transferring of request strategies from 
Arabic into English. Thus, the study provides the literature 
with the request strategies used in Arabic situations, the 
request strategies used in the English situation and the 
effect of the native request strategy in the target ones. It is 
worth note that the study differs between the Arabic 
speakers who acquire English language in an English 
country and the native Arabic speakers who learn English 
language in an Arabic country. So, the results are going to 
be more comprehensive because they state about the 
transferring of request strategies into English under 
different language- learning environments. 


11 THEORETICAL BACKGROUND 


Pragmatics, as a branch of linguistics, has been 
defined from different perspectives. One of the prominent 
elucidations of pragmatics is how to recognize language 
within the frame of sociocultural norms and 
communication actions. These communicative actions 
include a variety of viewpoints in performing speech acts 
such as (request, thanking, complaint). Pragmatics plays a 
vital role in using language as the core element in 
communication. Hence, speakers should develop their 
pragmatic awareness to produce and perceive the target 
language conveniently depending on the situation [13] 
Being successful in interaction with others in real 
situations requires passing the linguistic competence to 
acquire pragmatic competence which has been attaining 
the specialists! interest to identify. For instance, [19] 
defined pragmatic competence as the capability to exploit 
linguistic knowledge in communicative actions based on 
contextual factors. In the same vein, [16] classified 
pragmatic competence into two fields. The former is the 
sociopragmatic adequacy which focuses on how to employ 
social factors (power, imposition, and social distance) in 
communications. And the latter is the Pragmalinguistic 
adequacy deals with the capability to use the proper 
linguistic utterances in a particular context. In addition, [7] 
described the pragmatic competence as the realization of 
the availability of linguistic resources in any language to 
understand the illocutions, awareness of the critical aspects 
of speech acts and the familiarity of the appropriateness of 
the contextual use in the target language. 


The integration between linguistic utterance and social 
norms relies on the impact of social factors in the process 
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of choosing the appropriate linguistic actions [25]. To sum 
up, pragmatic competence includes two angles; pragmatic 
knowledge and also using this knowledge appropriately. 
The first angle interests in the linguistic choice in 
employing speech acts (pragmalinguistics). And the 
second angle refers to the ability to use the range of 
linguistic choice in a specific setting to achieve a particular 
goal (sociopragmatics). The previous presentation of 
pragmatic competence as a whole supports its necessity to 
avoid misunderstanding, misuse, and misstep during 
communications in the target language. Moreover, this 
presentation indicates that EFL learners’ need is not only 
the familiarity of accuracy and proficiency in the target 
language, but they also need to improve their pragmatic 
competence. 


As well as, Intercultural communication competence 
greatly recommends that ESL\EFL learners should be 
familiar to cultural and humanistic perspective and not to 
be restricted to language and communicative acquisition 
without ignoring and belittling the speaker’s IL [5] 
Furthermore, learners should mediate midst the language 
culture and culture of the target language as well as their 
own culture and language. 


In the field of language acquisition, linguists and 
applied linguists argued entitled the contrastive analysis 
especially during 1940s the language “transfer” (Fries, 
1945). It was stands one main idea is that the speakers’ 
native language makes either positive or negative effects in 
the process of acquiring the foreign or second language. 
More specifically, the similarities between the two 
languages leads to positive transfer which facilitates the 
process of acquisition whereas the differences between the 
two languages makes negative transfer called interference 
causing improper employ of language features. As well as 
the same case has been discussing in the field of 
pragmatics under the title “pragmatic transfer” (PT) which 
is described based on [15] as “in the influence exerted by 
learners’ pragmatic knowledge of language and culture 
other than L1 in their comprehension, production and 
learning of L2 pragmatic information. PT was classified 
into two branches; pragmalinguistic transfer and 
sociopragmatic transfer [23]. The  pragmalinguistic 
transfer, as the main goal seeks this investigation to 
scrutinize on in terms of request acts, focuses on the 
request strategies such as external and internal 
modifications. And on the other side the sociopragmatic 
transfer is an examination of the perception and 
performance of the speech act. In which, the perception 
interests in the contextual variables such as difficulty 
imposed and right, and the performance look at the social 
distance and status. 
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This term is always connected with pragmatic failure 
[24] which deals with speaker's failure to match the 
pragmatic norms of the target language based on his\her 
own norms. Having insufficient of communicative 
competence may lead to  pragmalinguistic and 
sociopragmatic failure. Sociopragmatic failure may happen 
when the speaker shows no focus on social status and 
employs incorrect expressions when addressing someone 
in a higher rank. Whereas, pragmalinguistic failure may 
occur when the speaker uses speech act inappropriately 
when transferring from first to second language [24]. 


1.2 LITERATURE REVIEW 


[17] conducted a cross-culturally investigation aims to 
determine the request strategies that are used by 
Uruguayan Spanish (US) and British English (BE). The 
findings revealed that the subjects of the languages prefer 
to use conventionally indirect strategies more than other 
request strategies. The study also showed that Uruguayan 
Spanish (US) used direct strategies more than British 
English (BE) who tend to use non-conventionally indirect 
strategies more than the other group. In addition, higher 
levels of directness indicated in US to appropriateness on 
opposite of BE. And negative politeness was appeared 
weighty in US but it is so in BE. 


[1] aimed at studying the production and perception of 
requests. The study tries in production to investigate how 
Iraqis realize requests in socially and culturally appropriate 
forms. And it attempts in perception to determine the 
subjects’ awareness of the rules govern selecting requests. 
The data were collected from 10 Iraqi who filled the 
Discourse Completion Test (DCT) and a Multiple Choice 
Questionnaire (MCQ). And the analysis of this data 
revealed two main results. Firstly, the participants of the 
study showed preference to use conventionally 
indirectness especially in question forms and modals. And 
the latter is that the sample of this study was unaware of 
the social and situational rules affect to make the 
appropriate request. 


[2] compared the linguistic mitigating devices in 
making requests used by EFL Jordanian learners with 
those that are used by native speakers of American 
English. This comparison provides a look at the samples’ 
linguistic mitigation knowledge as well as the factors that 
affect their behaviors in request. The study divided the 
participants in two groups. The first group consists of (45) 
Jordanian undergraduate students (19 male and 26 female) 
of English in four different Jordanian public universities. 
And the other group consists of (45) American University 
students who study different majors in two American 
Universities: Kent State University, Kent and The 


WELS-2021, 6(3), (ISSN: 2456-7620) 
https://dx.doi.org/10.22161/ijels.63.55 


Contrasting the Request Act Used by EFL\ ESL Native-Arabic Speakers in Arabic and and English 


University of Akron, Akron. This study discovered that 
there are differences in requesting in terms of type, 
frequency and linguistic perception and the structure of 
request acts. Moreover, Language ability, L1 pragmatic 
knowledge and L1 cultural norms transfer play a crucial 
effect on making non-native speakers’ behaviors in 
requests. 


In 2012, [22] studied the(in)directness and politeness in 
purpose of defining the request strategies used in Saudi 
Arabic and American English as well as the effect of social 
factors, distance and rate of imposition in choosing the 
request strategies. A discourse completion test that 
comprises 12 situations was completed by 30 Saudi and 
American undergraduate students whom were divided in 
two groups. The findings of this study indicated that the 
American participants emerged mostly the conventional 
indirectness strategies while Saudi participants used 
conventional indirectness in addressing inferiors to 
superiors. The social variables of power and distance 
played a crucial effect on varying the request strategies 
used by the Saudi sample. Moreover, the level of 
directness was affected cross-culturally. Saudi students 
mostly used the direct request strategy in addressing 
superiors to their inferiors and also in communicating 
requests with friends. Thus, the direct strategy was 
interpreted as closeness and connectedness and affiliation 
instead of impoliteness. On the other hand, American 
students used the direct strategy in communicating with 
their close friends where there were low rate of imposition 
and minus distance (- distance). 


Through analyzing data from English and Moroccan 
Arabic materials, [3] scrutinized formats in which 
politeness formula emerged in the speech acts of requests, 
offers and thanks. The results refer that politeness and 
reducing face-threat are highly required in both languages. 
Modals and questions are favoured in English it is a 
marker of politeness in Moroccan Arabic. 


[4] conducted a study to investigate the use of polite 
request strategies in terms of two distinct interactions; in 
male- male interaction and male — female interaction by 
Native speakers of Yemeni Arabic. To achieve this goal, 
168 Yemeni male and 168 Yemeni female university 
students wrote in Yemeni Arabic their responses about six 
situations in a “Discourse Completion Test” (DCT) 
prepared by [8] Then the investigators got the results by 
analyzing the data based on [10]’s models. The findings 
generally showed that Male speakers of Yemeni Arabic in 
male — male interaction trend to use higher levels of 
directness especially mood derivable strategy and want 
statements strategy while they trend in male — female 
interaction to use higher levels of indirectness. In which, 
they used mostly query preparatory and suggestory 
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formulae as conventional indirectness and strong hints 
strategy as non-conventionally indirectness. 


The Arabic practical studies in the literature of request 
strategies research generally scrutinize these many issues: 
l. comparing between the request strategies used in a 
certain Arabic dialect and the request strategies used in a 
certain English dialect. 2. The extent of Arabic speakers? 
awareness of using the request strategies. 3. Defining the 
factors that influence choosing request strategies in 
different situations. And 4. Identifying the request 
strategies used by EFL native-Arabic learners. 


The current study attempts to feed the fourth issue 
mentioned above. In which, three ultimate goals are sought 
to achieved. The former is to identify the exact request 
strategies used by native-Arabic speakers in Arabic natural 
situations. The second is to identify the exact request 
strategies used by native-Arabic speakers who acquire or 
learn English language in different settings. The new point 
in this study sheds light on the effect of learning English 
environment (Arabic educational institutions and in native- 
English institutions) on using the request strategies in 
English situations. And the third goal is to shed light on 
the pragmatic development of using request strategies in 
English as a foreign language. This goal also provides new 
insight to the literature by following the pragmatic transfer 
of using request strategies in different linguistic contexts. 


1.3 Research questions 


The current study attempts to answer the following 
questions: 


1. What are the exact request strategies used by EFL 
native-Arabic speakers in Arabic natural situations? 


2. What are the exact request strategies used by EFL 
native-Arabic speakers in English natural situations? 


Contrasting the Request Act Used by EFL\ ESL Native-Arabic Speakers in Arabic and and English 


II. METHOD 


In this section of the study, participants, instruments, 
procedures of data collection and data analysis are 
presented as the following. 


2.1 Sample / Participants 


The data of this study were collected from a random 
sample contains (60) male and female EFL Arabic 
individuals from different Arabic countries — as illustrated 
in the diagram below - at Prince Sattam bin Abdulaziz 
University in various departments. The participants were 
divided into two groups: The former contains (30) male 
and female EFL Arabic lecturers at Prince Sattam bin 
Abdulaziz University. The native language of all members 
of this group is Arabic. And they are aged from 30 till 50 
years old. They all specialized in one of native English 
countries such as The United States of America, The 
United Kingdom and Australia. Thus, they lived in a 
native-English environment especially in an academic one 
for at least four years. Therefore, they acquired English 
language in natural settings. The latter group consists of 
(30) EFL male and female Arabic students at Prince 
Sattam bin Abdulaziz University. Their native language is 
Arabic and their age is from 18 to 22 years old. As an 
overall, the participants in the two groups are almost 
homogeneous; they share the same Islamic norms and 
cultural. But the mainly difference between the two groups 
is that the first group of subjects used English language in 
native-English environments while they were studying in 
one of the native-English country and the members of the 
other group did not travel to any native-English country at 
all and they learn English language at Arabic educational 
institutions. 








Participiants 





m jordanian 
m saudi 


* egypion 








Diagram 1: Distribution of the Sample's Individuals 
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2.2 Instrument(s) 


The current study used to achieve its aims a Discourse 
Completion Test (DST). This instrument that was 
originally designed by [8] and developed by [17] is a 
questionnaire consists of 12 written context situations 
(appendices I and II). Each situation is context-enriched in 
which the requestive goal, the description of the setting, 
social dominance, social distance, the role-relationship, the 
frequency of the interaction and the length of acquaintance 
were clearly explained. To be fit with questions of this 
study, the questionnaire was used in two versions. The 
former is an Arabic that was translated from English in 
order to determine the request strategies that native Arabic 
speakers use in Arabic situations. And the latter is an 
English one which was designed to emerge the request 
strategies used by Arabic speakers who acquired English 
language naturally the native English countries. 


2.3 Data collection procedures 


The procedures of data collection passed three steps as 
follow. The investigators firstly selected the individuals of 
the sample who are appropriate to the objectives of this 
study and then classified into two groups; the former 
contains native Arabic speakers who acquire English 
language in a native-English country, and the other 
contains native Arabic speakers who learn English 
language in a native-Arabic country. The individuals were 
administered the Arabic version of the questionnaire to 
react a request for each situation in written. Secondly, the 
same individuals answered after a week by a request the 
English version of the corresponding questionnaire in 
written. And finally, data were gathered to be ready for 
analyzing and getting results. 


2.4 Data analysis 


To answer the research questions, the present study 

adopts [10] classification of request strategies which was 
amended by [21]. This classification categorized request 
strategies in three segments containing twelve request 
strategies that are illustrated in-depth as the following: 
A. Direct (HA): this type is realized by explicit linguistic 
utterances, which includes high level of directness (Mood 
Derivable) to lowest level of directness (Mild Hint). It 
contains: 


1. Imperative: the illocutionary force of the utterance is 
determined grammatical mood (e.g. Cancel this order) 

2. Performatives: the illocutionary force of the utterance if 
explicitly performed (I ask you to change this chair) 

3. Implicit performative: speaker opts to employ hedging 
expressions to modify illocutionary force in utterance. (I’d 
like to ask you to bring cup of tea) 
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4. Obligation statements: the speaker uses obligation 
expressions to perform an act (you have to turn down the 
volume) 


5. Want statements: the speaker shows his\her desire from 
the addressee to perform the act (I want you to lend me 
your notebook) 


B. Conventionally indirect: Conventional indirect: this 
type is recognized by structural, linguistic, and contextual 
device. This classification involves query preparatory and 
Suggestory format. 


6. Preparatory question: speaker uses preparatory 
condition such as willingness and ability (could you mind 
carrying this bag) 

7. Suggestion: speaker use suggestion form in the 
utterance to perform an act (How about changing this 
order) 


8. Permission 
9. Mitigated preparatory 


10. Mitigated wants 


C. Non-conventionally indirect level: 


11. Strong hints: the locution includes reference to factor 
required to perform the intended illocutionary act. (It's hot 
in this room) 


12. Mild hints: the locution does not include reference to 
perform the intended illocutionary act which is derived 
from context. 


The researchers collected the samples’ responses 
towards the situations. Then they analyzed each response 
carefully in purpose of classifying it into the appropriate 
segment and also into the certain request strategy as 
defined above. Finally, the whole classification of 
participants" responses was analyzed by the SPSS formula 
to get the results. 


III. RESULTS 
First Question: 


SPSS analysis was performed to answer the first 
question of this study “What are the exact request 
strategies used by EFL native-Arabic speakers in Arabic 
natural situations? The results in table 1 represents a 
comprehensive figure about the frequencies of all request 
strategies that are used by Arabic learners -who learnt 
English language as a foreign language in only Arabic 
countries- in particular 12 situations in both Arabic and 
English. 
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Table 1. The Frequency of the Requests Strategies made by Male/Female EFL Learners across Arabic and English 


Situations 


Situations 


Request Strategies 


Situations 


Direct Expressions 


Male 


Conventional Indirect 


Non-Conventional Indirect 


Female Male Female Male Female 
(94 06 anus am 00 0a 
(S55 q00 0 gus 098 00 00007 
ae 13510099) 
ona ums 
T : so 32 osos tt 
i im — go» noss me — us 00 
(00A 0999 G9 M05 — 0000 
("so 76 0 98543 000 000 000 
MC a Gu — xm o n6 — 65 10ST 
(GN ws n6 59 0 00 
OUR x SS 0 SAS 08S 05500 oam 
(GNO 218 — n6 99 — 0 00 
TM 3 "NM 
(mo 3€ 0 8A MB 4M o 65 
(00A ANUS 018800835 4009 00 
Go 03m — né sm o 00 00 
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A 10.50 4.36 9.45 6.54 1.05 1.09 
Oo RRR st er a ei a ee es clc De Lucre ec ee 
E 6.30 1.09 14.70 9.81 1.05 1.09 
A 4.20 2.18 16.80 9.81 0 0 
VO wrt n nn nana nn nn nnn nnn nn nn nnn nnn nnn nn nn ------------------------------------------------------ 
E 4.20 20.18 16.80 9.81 0 0 
A 6.30 6.30 13.65 5.45 0 0 
Pb wenn nnn nn nnn nnn nnn nn nn nn nn nn nn nn nnn nnn nnn nnn nnn nnn nn nnn ne nnn nnn nnn nnn nnn 
E 10.50 3.27 10.50 8.72 0 0 
A 4.20 10.09 16.80 10.90 0 0 
JP 
E 10.05 0 18.90 9.81 0 2.18 
As shown above, the results give each request strategy more specific, the analysis in table 2 below provides the 
(Direct, Conventional Indirect and Non-Conventional sum of frequencies for each request strategy that are used 
Indirect strategies) alone showing their frequencies in in only Arabic 12 situations by male and female Arabic 
responding male and female Arabic EFL learners in 12 learners who learnt English language in only Arabic 
situations administered in Arabic and English. To be Educational institutions. 
Table 2. Frequencies of Request Strategies in Arabic Situations by EFL Arabic Learners 
Frequency X Percent Valid Percent Cumulative Percent 
Direct 154 19.7 41.3 41.3 
Conv. 201 25.7 53.9 95.2 
Non-conv. 18 2.3 4.8 100.0 
Total373 47.8 100.0 
Missing 408 522 
Total 781 100.0 


And here below in table 3 shows the sum of frequencies for each request strategy that are used in only English 12 
situations by male and female Arabic learners who learnt English language in only Arabic Educational institutions. 


Table 3. Frequencies of Request Strategies in English Situations by EFL Arabic Learners 


Frequency Percent Valid Percent Cumulative Percent 
Direct 107 13.7 28.9 
Conv. 249 31.9 67.3 
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Non-conv. 14 1.8 3.8 
Total370 47.4 100.0 
System 411 52.6 
Total78 1 100.0 


Missing 


The comparison between the two tables above (2, 3) 
indicates that conventional Indirect request strategies are 
used more than direct and non-conventional request 
strategies either in Arabic or in English. The frequencies of 
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request strategies in Arabic and English situations more 
than they used non-conventional indirect request strategies 
which based on SPSS analysis got few frequencies (18 in 
Arabic situations and 14 in English situations). 


using conventional indirect strategies by native Arabic 
learners of English in Arabic countries used were 201 with 
25.7% in the Arabic situations, and it was in the English 
situations 249 with 31.9%. It is noted that those EFL 
Arabic learners used conventional strategies in English 
situations more than that in Arabic situations which is fit 
with the previous studies that confirmed that English 
people tend to use more the conventional indirect request 
strategies. In addition, EFL Arabic learners used direct 


Second Question: 


In term of answering the second research question 
“What are the exact request strategies used by EFL native- 
Arabic speakers in English natural situations”, table 4 
provides the details of using ESL Arabic learners —who 
acquired English in native English country- the three main 
strategies. The table is as the following: 


Table 4. The Frequency of the Requests Strategies made by Male/Female ESL Learners across Arabic and English Situations 


Situations Request Strategies 
Situations Direct Expressions Conventional Indirect Non-Conventional Indirect 
Male Female Male Female Male Female 
1 A 4.66 2.22 2.33 7.77 O 1.11 
E 1.16 0 5.83 8.88 1.16 1.11 
A 2.33 1.11 4.66 8.88 0 0 
Fo bb Se See eee at A aa Seer ee ee eee ————— ——— 
E 2.33 2.22 4.66 5.55 0 1.11 
A 3.50 1.11 2.33 8.88 1.16 0 
S aR een re me ene Ra RS em nee RRC 
E 2.33 4.44 4.66 5.55 0 0 
A 5.83 6.66 1.16 3.33 0 0 
DTT ee Se ee 
E 4.66 7.77 2.33 2.22 0 0 
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A 3.50 3.33 3.50 6.666 0 0 
OMM C n eU CIN PEN TRE OORT COT 
E 1.16 1.115.84 8.88 0 0 
A 2.33 2.224.66 6.66 0 1.11 
B a EED D UN RN DN 
E 0 222 61.00 5.55 0 1.11 
A 5.83 1.11 1.16 4.44 0 1.11 
ea a sec ee weed 
E 5.83 4.44 1.163.33 0 1.11 
A 3.50 2.22 3.50 1.11 0 0 
eo e UNUS I SET SO Oe e a 
E 1.16 2.22 5.84 1.11 0 0 
A 4.66 1.11 2.33 7.717 0 1.11 
MOD eee A Pe PRE ET ONT ems UR AS OR ERP RPO 
E 1.16 4.44 5.84 4.44 0 0 
A 1.16 0 5.84 91.00 0 0 
iD see See ce 
E 0 235 61.00 7.77 00 
A 3.50 4.44 3.50 5.55 0 0 
Frm E E ee eee ere ene eee ee ee ee - 
E 3.50 3.33 3.50 6.66 0 0 
A 2.33 0 4.66 91.00 0 0 
BOOT E ere eee eee eee ene ee eect ee eee 
E 2.33 0 4.66 91.00 0 0 


(Note: A refers to Arabic Situations, B refers to English Situations) 


To preview the results of the second question, the research provides the following tables; Table 5 shows the sum of 


frequencies and percentages of using the request strategies in Arabic situations only by Arabic leaners of English who learn it 
in native English institutions in one of native — English country. 
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Table 5. Frequencies of Request Strategies in Arabic Situations by ESL Arabic Learners 


Frequency Percent Valid Percent 


Direct 63 8.1 32.6 
Conv 126 16.1 65.3 97.9 
Non-conv 4 52.1 

Total 193 24.7 100.0 
Missing 588 75.3 

Total 781 100.0 


Cumulative Percent 


(Note: 0 = Direct, 1 = Conventional, 2 2 Non-Conventional) 


And the other table (table 6 below) represents the sum of frequencies and percentages of using the request strategies in 


only English situations by Arabic leaners of English who learn it in native English institutions in one of native — English 


Table 6. Frequencies of Request Strategies in English Situations by ESL Arabic Learners 


country. 

Frequency Percent Valid Percent 
Direct 54 6.9 30.2 
Conv 120 15.4 67.0 
Non-conv 5 6 
Total 179 22.9 100.0 
System 602 771 
Total 781 100.0 


Comparing the two tables above (5, 6) indicates that 
conventional indirect request strategies in Arabic and 
English situations are used more by ESL Arabic learners 
than the other strategies; direct and non-conventional 
request strategies. The frequencies of using conventional 
indirect strategies by ESL native-Arabic learners of 
English in native-English countries used were 126 with 
65.3% in the Arabic situations, and it was in the English 
situations 120 with 67%. It is worth note that the 
participants of ESL Arabic learners used conventional 
indirect strategies in Arabic situations more -but with no 
bid difference- than that in English situations which refers 
that people in Arabic and English cultures prefer to use 
more the conventional request strategies. Moreover, the 
two tables shows that ESL Arabic learners used “Direct 
request strategies" in Arabic (32.6%) and English 
situations (30.2) more than they used non-conventional 
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Cumulative Percent 


2.8 100.0 


indirect request strategies in Arabic situations (2.1) and in 
English situations (2.8) which very few 
frequencies. 


indicate 


IV. DISCUSSION 


The first result this study reports is that those Arabic 
learners who learnt English language in one of Arabic 
schools of English without travelling to live in one of 
native-English country or take any course there tend to use 
more conventional Indirect request strategies more than 
other strategies in both languages and situations; Arabic 
and English. This result comes in line with previous 
studies such as [17] which found that British English and 
(BE) Uruguayan Spanish (US) prefer to use conventionally 
indirect strategies more as well as [1] revealed that the 
participants (10 Iraqis) use conventionally indirectness 


404 


Shadi Majed Alshraah et al. 


especially in question forms and modals. Thus, the studies 
support that conventionally indirectness are more used in 
Arabic and English situations. The conventional indirect 
strategies involving preparatory question, suggestion, 
permission, mitigated preparatory and mitigated wants 
tend to avoid the directness in requesting which may 
appear sharp and impolite especially in addressing 
inferiors to superiors where is no closeness. Moreover, 
confirming the same result (using conventionally 
indirectness more) in different studies gives a reference 
need more scrutiny in which requesting and its strategies 
may exceed the exact border of language to the social- 
cultural differences and also the modular of human mind 
as a whole. This reference is supported more in this study 
by finding two extra results: the former is that the 
frequencies of using conventional indirect strategies in 
Arabic situations (201) and the frequencies of 
conventional indirect strategies in English situations (249) 
is not a big difference. And the latter is that the direct 
request strategies in both Arabic and English were used 
more by the same participants than non-conventional 
requesting. 


Going to search using request strategies by Arabic 
learners who lived many years to study in one of the 
native-English countries (ESL), they also use conventional 
indirect request strategies in both Arabic and English 
situations more than other strategies. In the same vein, 
Tawalbeh and Al-Oqaily (2012) compared between 
American English and Saudi Arabic participants in using 
requesting and found that they used more conventionally 
requesting. The frequencies of using conventional request 
strategies in Arabic situations (126) and in English 
situations (120) are very close which may refer to the 
effective role of the human mentality as a whole in 
requesting. And the few differences may relate to the 
socio-cultural values which may classify inferiors to 
superiors and the addressing between them in different 
look. In addition, ESL Arabic learners used direct 
requesting in Arabic and in English situations more than 
non-conventional indirect requesting as the EFL did. 


V. CONCLUSIONS 


The following study was designed to investigate two 
main issues: to identify the request strategies used by EFL 
native-Arabic speakers in Arabic natural situations and to 
identify the request strategies used by EFL native-Arabic 
speakers in English natural situations. As well as, the goal 
is to infer some indications related to role of many 
supposed factors in the issue such as the environment of 
learning and cultural differences, human mentality and 
requesting transferring. The main result the study found is 
that both EFL and ESL use conventional indirect request 
strategies more than direct request strategies which are 


IJELS-2021, 6(3), (ISSN: 2456-7620) 
https://dx.doi.org/10.22161/ijels.63.55 


Contrasting the Request Act Used by EFL\ ESL Native-Arabic Speakers in Arabic and and English 


used more than non-conventional requests strategies either 
in Arabic or in English situations. The interesting point 
here is that many previous studies confirm the same result 
in which the participants use conventionally requesting 
more and the sub-difference in using each class of request 
strategies is not large. This motivates to infer that human 
mentality and socio-cultural differences rather than request 
transferring has a crucial influence in using requesting. 
Confirming in many studies in the literature the existence 
of similarities more than differences in using request 
strategies opens to suppose that the effect of human 
mentality more effective in requesting than socio-cultural 
differences which in turns has greater role than request 
transferring. This study motivates researchers to conduct 
several studies to investigate the effect of the environment 
of learning and cultural differences, human mentality and 
requesting transferring in requesting. 


REFERENCES 


[1] Abdul Sattar, H., Lah, S., & Suleiman, R. (2009). Iraqi 
postgraduates' production and perception of requests: A 
pilot study. The International Journal of Language Society 
and Culture, 29, 56-70. 

[2] AI-Ali, M., & Alawneh, R. (2010). Linguistic mitigating 
devices in American and Jordanian students' requests. 
Intercultural Pragmatics, 7(2), 311-339. 
http://dx.doi.org/10.15 15/iprg.2010.014 

[3] Alaoui, S. M. (2011). Politeness Principle: A Comparative 
Study of English and Moroccan Arabic Requests, Offers 





and Thanks. European Journal of Social Sciences, 20(1), 7- 
15. 

[4] Al-Marrani, Y. M. A., & Sazalie, A. (2010). Polite request 
strategies by male speakers of Yemeni Arabic in male-male 
interaction and male-female interaction. The International 
Journal of Language Society and Culture, 63. 

[5] Alptekin, C. (2002). Towards intercultural communicative 
competence in ELT. ELT journal, 56(1), 57-64. 

[6] Bachman, L. F. (1990). Fundamental considerations in 
language testing. Oxford university press. 

[7] Barron, A. (2003). Acquisition in interlanguage pragmatics: 
Learning how to do things with words in a study abroad 
context (Vol. 108). John Benjamins Publishing. 

[8] Blum-Kulka, S. (1982). Learning how to say what you 
mean in second language: a study of speech Act 
performance of learners of Hebrew as a second language. 
Applied Linguistics, 3, 29 -59. 

[9] Blum-Kulka, S. (1983). Interpreting and performing speech 
acts in a second language: across cultural study of Hebrew 
and English socio-linguistics and language acquisition. 
Rowley, A: Newbury House. 

[10] Blum-Kulka, S. et al’s (1989). Cross cultural pragmatics: 
requests and apologies. Norwood, New Jersey. Ablex. 

[11] Canale, M., & Swain, M. (1980). Theoretical bases of com- 
municative approaches to second language teaching and 
testing. Applied linguistics, 1(1), 1-47. 


405 


Shadi Majed Alshraah et al. Contrasting the Request Act Used by EFL\ ESL Native-Arabic Speakers in Arabic and and English 


[12] Gumperz, J. J. (1982). Discourse strategies (No. 1). 
Cambridge University Press. 

[13] Hymes, | Dell. "On communicative competence." 
sociolinguistics 269293 (1972): 269-293. 

[14] Johnson, K. & Johnson, H. (1999) Encyclopedic Dictionary 
of Applied Linguistics, Blackwell Publishers 

[15] Kasper, G. (1992). Pragmatic transfer. Interlanguage 
studies bulletin (Utrecht), 8(3), 203-231. 

[16] Leech, G. N. (1983). Principles of Pragmatics London: 
Longman Group Ltd. 

[17] Reiter, R. (2000). Linguistic Politeness in Britain and 
Uruguay: A Contrastive Study of Request and Apology. 
Amsterdam Philadelphia: Benjamin’s J. Publishing 
Company. 

[18] Rintell, E. (1981) Getting Your Speech Act Together: The 
Pragmatic Ability of Second Language Learners, A 
working paper on Bilingualism. The TESOL Convention: 
Washington D. C. 

[19] Roever, C. (2005). Language testing and evaluation: 
Testing ESL pragmatics: Development and validation of a 
web-based assessment battery. Lang-Peter Lang. 

[20] Saville-Troike, M. (1996). 11 The ethnography of 
communication. Sociolinguistics and language teaching, 
351. 


Appendix I: Questionnaire--Arabic Version 


vaai 


[21] Taguchi, N. (2006). Analysis of appropriateness in a speech 
act of request in L2 English. Pragmatics, 16(4), 513-533. 

[22] Tawalbeh, A., & Al-Oqaily, E. (2012). In-directness and 
politeness in American English and Saudi Arabic requests: 
A cross-cultural comparison. Asian Social Science, 8(10), 
85. 

[23] Tello Rueda, Y. (2006). Developing pragmatic competence 
in a foreign language. Colombian applied linguistics 
journal, (8), 169-182. 

[24] Thomas, J. (1983). Cross-cultural 
failure. Applied linguistics, 4(2), 91-112. 

[25] Usó-Juan, E., & Martínez-Flor, A. (2010). 14. The teaching 
of speech acts in second and foreign language instructional 
contexts. In Pragmatics across languages and cultures (pp. 
423-442). De Gruyter Mouton. 

[26] Widdowson, H. G. (1987) Teaching Language as 
Communication. Oxford: Oxford University Press. 

[27] Wolfson, N., & Judd, E. (1983). Sociolinguistics and 
Language Acquisition. Newbury House Publishers, Inc, 
Rowley, MA 01969. 


pragmatic 


LAI 
: jall (g OR) ea: 
C sl ( 22$ 


We (g ging, Aga gud) (uà Aaa iaall Apdal) Än yell ally alll psu pa Aul yo coll cile coal 5 GLA! Via ule Ads yo dhl Gle IS 


cot s iia adi gl La Cad gall ll 8 gi ol ad gi Lal pl pall E AUSI o gis o a dlia ca sllaall ge ye (ul gle Glial 
A ol ball Aaga iS Cà gas g häi alali Coad) gal E. gà oasis ia nal] call ass y IS i gf oS le TILT ua e 


[ert 


lis Ailia AGSall sane Cd (à daglat ilia ca sea Cas play ALS all ye (a ja) Galil ul Malas y Anabel uà Gill Call :0 9I clé gall 
fal J sius Vale gS cll Ady plo (uà os yall Jaa Gaal clas jus asd gà 5 aa pall agal Gi Ca js asl y Gadd 
ABDC (gle Ai aleli as) doll å clic J y‘guvall (Ll cua Aural c 1K algal ares ea cab gl Gye dels (ul ialay Cuil : (ui) Cad gall 
f4] J gia 3a , e LAN) (uà Cail Lay clas as yf die calla (Axa dager 
Cm ball aa} GS (ol) wd | GLAI cle AS I (ua eed! å etia y gas | Cpe Il pe 3 ii She al pd (8 Cal ga cal CANN) ad gall 
fal J siia Wale, cla! unas iras y gilda aed e LAN ua cal Ley Gail ule cus of Aia Galle spall (uà saa! 
Adi gå Bball asd Leil Sled 5 jp dall Lina] 5 Lbs ail ase p Lh asi) LYT gill Cail s, 8 slau) (98 lisa ga cal zal pl Ci gall 
fiscal CJ gis a aall oles) Ye Ged alld Qua of diaa Gye Cul e Lil) 
calli al 3$ ja! uui Biasa Ji GY alea Gadd jaah alll Gi al g din Ge Gal Y gan Dil Asl Cail guall) cil gall 
L, Gale) Sai (uà eiae Laus be Calas of ay gh 8 gle ella oll y (laze à p23 Y All) Tole Gaal, a gil alls Y ey (S Aba; 
Tal J gia 
Sayed ical Cal jua Y] jUsall ol) Ji Ala jas ge Y 5, adl Ge Gadd slay dale ialay Call g dli lus calle :uthuall cid gall 
Gad J gia s La las I uina of Aia Gulls Aea depen Aide (le ail oll ead! (Là Chass ) Gis (ul 
A) cul jal y ains p iata $ iUa by) jaa sb pos pall (Là ede 5 asl, dall rd age g 5 phe Gye J sal dlii ai aula! Cil gall 
HJELS-2021, 6(3), (ISSN: 2456-7620) 
https://dx.doi.org/10.22161/ijels.63.55 406 


Shadi Majed Alshraah et al. Contrasting the Request Act Used by EFL\ ESL Native-Arabic Speakers in Arabic and and English 


f AL jii Ils eli y ill lil] Ade callail alia (ul aie ail sonal ay gd gg pall olga aial al jf i ul Aube iatan 
3L. , Las Jl oss ll ashy of aia cala Jall gå lee j asd cusa ul ouai, dall i g 9 pie Ce dypl linai ai eal Ci gall 
fal J gia 
OYI D Due ga) Baal Lla (uisa ASLAN! Go alai 5 g suse! Saal 8 joe] (uà al yi ail g a i ali lina ellas patil) cll gall 
$41 J giis Iih aiala alili i aY) clini Aia calls of ayi y decal à iaa ah 
calli oj y Ae i Apo pall aeliall Gye gall lla Gb alll ee & i g aja et gl ad ai al y A! ee oala) diil : pilal) Cid gall 
fal J giis IL, cl] cuta olai of dal oa mill elly of åa 5a jall ac lial (1 Guill Jl asd oa 
Le cana) Jh) elitis yo albi Gf a Y y hedal SLall ella Y 5 adsl) åäaiall pail gll cya gaell lde Gi i yie galal) cid gall 
3 los C s oå oa yal cales daii hY La i chha ol Ges dai il aal of Lal SLall Gye aiaiai Le anus Y hI gya clie 43 gå ya 
(à aba al 1S) alel y ely Sl Lad ghil ya pation Y) y, pil gill gial iula åalay ESL, Jiili (rào pe aab of alius Y chil cael 
41 J git lila aal! Aia Cuba liaa cya) all gd ala ) caia ull cual, alall ca il 
Lala aas S pana Le pula dea piaj Sal) (à thes aall Gy patel ani S, Cpe ll ye b yb SiS AS L5 (uA Jai Calls pie (UII Cis gall 
fal CJ giis lila , 3 peed b iil ca glad lia pasta Gf aia callas li i s Ls 
Appendix II: Questionnaire--English Version 
Instructions: 
You will be asked to read brief situations; you will have to act as you would in an actual situation. 


Do not think too much and try to be as spontaneous as possible. This questionnaire will be used for research purposes only. 
Thank you for your cooperation. 


Name: (optional): Age: Major: 
SEX: M( ) F( ) 


Situation 1: You are a university student. You need to get the book from the library to finish your assignment on time. The 
library is closed and there is only one person you know who has the book you need, one of your lecturers. On the way to 
his/her office you meet him/her in the hallway. What do you say? 


Situation 2: You need to run few errands down town. You think that will take you an hour. You go to your manager/ess's 
office at work with whom you get on well and ask him/her to cover for you. What do you say? 


Situation3: You have been an employee of a company for some time now. One of your duties is to answer the telephone. 
You go to the desk of new trainee and ask him/her to answer the telephone while you pop out for a few minutes to get 
some things. What do you say to him/her? 


Situationd: You are in your car with a friend. You are driving. You both need to go to X Street. Your friend was given a map 
with directions which s/he gave to you just before leaving the house. You are now lost. You suddenly see a pedestrian at 
the end of the road. You ask your friend to ask the pedestrian for directions. What do you say to your friend? 


Situation5: You ask neighbor you do not know very well to help you move some things out of your apartment with his/her 
car since you have not got a car and you have not got anyone else to ask since everyone you know appears to be on a 
holiday and you have no money either to hire someone who can help or to arrange transport. You see your neighbor on 
the street. What do you say to him/her? 


Situation6: Your car has just broken down and you need to collect someone from the airport urgently and there is no other 
means of getting there other than by car. You go to your manager/ess's office at work, with whom you get on well, and 
ask him/her for his/her car. What do you say to him/her? 


Situation7: You have been put in charge of a very important project at work. Your colleague has already booked a ticket to 
go on a holiday. You realize you will be needing all members of the staff to finish the project on time and thus you ask 
him/her to stay. You ask him/her to come to your office to break the news. What do you say to him/her? 


Situation8: You have been put in charge of new project at work. You go to the desk of your colleague of yours to ask 
him/her to type a few letters for you. What do you say to him/her? 
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Situation9: A friend of yours has a house in countryside. You want to go on a holiday somewhere relaxing for a week and 
you know nobody is going to be in the house for at least two weeks. You meet your friend in a pub and ask him/her to 
stay in his/her country house for a week. What do you say to him/her? 


Situation10: You are on a bus with a child. There are plenty of seats on the bus but there are not any for two people together. 
You ask a passenger who is sitting on his/her own on a two-seater to change seats with you so that you can sit next to the 
child. What do you say to him/her? 


Situation11: You have received a lot of house bills which are due for payment. You have not got any money. You cannot 
ask your friends for money since you have got a reputation of never paying back. The company where you work will not 
give you a cash advance since the last time you asked for one they said that would be the last time. You desperately need 
to pay these bills otherwise you will not have any electricity, gas or telephone. You go to the office of the recently 
appointed manager/ess and ask him/her for the money. What do you say to him/her? 


Situation12: You have been working for a company for some time now. One of the new trainees has brought his/her new 
brand laptop to work. You ask him/her to use it for a while. What do you say to him/her? 
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